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Novel Synopsis:

This story is about friendship, courage and love. In 1943, during the German occupation in Denmark, the Johansen and Rosen families’ world turned upside down.  Annemarie Johansen and Ellen Rosen are ten years old and they are best of friends.  Unfortunately, they experience the tragic reality of World War II in Copenhagen, Denmark.


Ellen Rosen is a young Jewish girl who faces a frightening future. The German soldiers are ordered to “relocate” the Jews out of Denmark. When the Nazis begin to gather lists of names from Jewish synagogues, the Johansen family knew that they had to do something to protect Ellen and her mother and father. The Johansen’s assumes responsibility for Ellen and Ellen’s parents flee from the city.  


There is a very frightening night when German soldiers knock on the Johansen’s door.  They are looking for the Rosen’s, since they are neighbours. The Johansen’s are very brave and courageous when they face the soldiers and they pretend that Ellen is their daughter. Annemarie’s little sister, Kirsti who is five years old almost relieves the truth about Ellen. Luckily, Mrs. Johansen tells Kirsti not to chatter so much. After this situation, the Mrs. Johansen takes Ellen and Annemarie to her brother’s home in the country.


Annemarie’s uncle, Henrik worked as a fisherman, but was also involved in the Danish Resistance. The Johansen’s arrive at Henrik’s house and Ellen is reunited with her parents. The plan is to smuggle the Rosen family and other Jewish people out of Denmark. Henrik achieved this plan by creating a fake funeral. The casket was full of blankets that the Jewish people would need to make their journey to Sweden. In the middle of the night the Jewish people were led through the forest to Henrik’s boat.  


Annemarie had to say a tearful goodbye to Ellen, but she knew she would be safe in Sweden. The Danish Resistance was composed of very brave and courageous people and their action in smuggling Jewish people from Denmark to Sweden was remarkable.    
        

About the Author: Lois Lowry


Lois Lowry was born in Hawaii on March 20th, 1937.  When she was younger she lived all over the world because her father was an Army dentist. When she was older she attended Brown University until her sophomore year, where she left school to get married and start a family. Lowry and her family which consisted of four children, lived in Maine when she decided to return to college and receive a degree from the University of Southern Maine. Lowry began writing in the mid 1970’s since it was a childhood dream of hers. Lowry is now divorced and lives in West Cambridge with her dog, Bandit. She also spends her weekends in her 19th century farmhouse in New Hampshire.  


Lois Lowry has written over twenty books and has won the Newbery Medal two times for The Giver and Number the Stars. Her novels express many serious issues such as adoption, mental illness, cancer, the Holocaust and futuristic societies. 


Number the Stars is a personal experience in which Lowry writes about her real life friend, Annelise. Annemarie Johansen in the novel is based on the real life person Annelise. She wanted to bring awareness of the Holocaust to younger audiences, therefore she wrote about her friend Annelise and her family during the occupation of Denmark. 

Recommended Grade Level:

We recommend this novel for grade 6. We believe that the most of the language and literary devices may be somewhat simple for grade 6, and we have read an example of this novel being used for a novel study in grade 5. However, we believe that the concepts within this novel may be too complex for grade 5’s, and that grade 6’s would be able to better grasp the concepts within this novel.
Recommended Timeline:
This novel study will last a total 6 weeks. While this is less than a chapter a day, we believe that this gives us enough time to be able to complete activities with the students that will allow them to fully grasp and understand concepts within the novel.
Organizational Chart: 
	Day 

1
	Day 

2
	Day 

3
	Day 

4
	Day 

5

	· Reading Chapter 1 out loud

· Discussion on WWII (the necklace)
· Word Book: Write any new words and definitions

· Skit on a scene
· Teacher writes notes on students’ reading skills and improvements
	· Performing skits

· Discussion on the significance of the scene from Chapter 1


	· Chapter 2

· Word Book
· Running Record

	· Chapter 3

· Word Book
· Running Record

	· Beach Ball Review

· Story Map of Chapters 1 – 3 (to be handed in on the following Thursday)


	Day 

6
	Day 

7
	Day 

8
	Day 

9
	Day 

10

	· Chapter 4

· Word Book
· Running Record

	· Photograph Art of Chapter 4


	· Chapter 5

· Discussion on how the students felt while reading the chapter.
· Word Book
· Running Record

	· Chapter 6

· Word Book
· Hand-in Story Map of Chapters 1-3

· Finish Photograph Art

· Running Record
	· Mind Map Review

· Story Map of Chapters 4 – 6



	Day 

11
	Day 

12
	Day 

13
	Day 

14
	Day 

15

	· Chapter 7

· Discussion on the fish and apple sauce dinner (rationing)

· Word Book
· Running Record
	· Chapter 8

· Discussion on who they believe died, predictions

· Word Book
· Running Record

	· Chapter 9

· Word Book
· Running Record

	· VIP- Values, Influences, and Peers
· Lesson on important values and healthy friendships.

· Hand-in story map of Chapters 4-6


	· Jigsaw Review

· Story Map of Chapters 7 – 9

	Day 

16
	Day 

17
	Day 

18
	Day 

19
	Day 

20

	· Chapter 10

· Compare and Contrast               Discussion on our funeral customs vs. the ones in the book. 

· Word Book
· Running Record
	· Start report on a European country involved with World War II (Ex. Germany, Denmark, France, England etc). 
	· Chapter 11

· Word Book
· Work on Report

· Running Record

	· Chapter 12

· Word Book
· Hand in story map of Chapters 7-9
· Story Map of Chapters 10 – 12
· Running Record
	· Use learning centres, one in each corner of the room with:

· Characters (Venn Diagram)

· Plot - diagram

· Setting – Draw meadow, beach, Henrik’s place

· Theme – Friendship, bravery, freedom (mind map)

· Present work to class (groups)
· 

	Day 

21
	Day 

22
	Day 

23
	Day 

24
	Day 

25

	· Chapter 13

· Discussion – predictions on the importance of the basket and envelope

· Compare and contrast with Little Red Riding Hood – similes and metaphors
· Word Book
· Running Record

	· Chapter 14

· Word Book
· Work/ Finish Report

· Running Record

	· Think Pair Share – What could be in the basket, why is it so important? 
	· Chapter 15

· Word Book

· Create a word list from students’ Word Books
· Hand in Story Map of Chapters 10-12

· Running Record


	· Round Table Review

· Story Map of Chapters 13 – 15



	Day 

26
	Day 

27
	Day 

28
	Day 

29
	Day 

30

	· Chapter 16

· Discussion on 

· Word Book
· Running Record

	· Chapter 17

· Word Book

· Begin writing a letter as Ellen to Annemarie, use RAFT
· Running Record

	· Continue writing letter to Annemarie

· Type out good copy

· Add words to the word list from Chapter 16 and 17.
	· Around the World with the word list

· Finish plot diagram
· Hand in Story Map of Chapters 13-15
	· Story Map of Chapters 16 & 17




Curriculum Expectations: 
English
Use all strands, and possibly other subject expectations

Reading:

· Reasoning and Critical Thinking
· identify elements of a story and explain relation to one another

· Story Map

· Sketch to Stretch

· Chapter Discussions
· make predictions using clues

· Chapter Discussions
· summarize and explain main ideas in information materials – text books

· make judgements and draw conclusions about ideas on the basis of evidence
· Chapter Discussions
· identify a writer’s perspective or character’s motivation
· Chapter Discussions
· Story Maps
· select appropriate reading strategies – taking notes, diagrams, etc.
· plan a research project and do the research
· Research Project and report on a European country
· Understanding of form and style
· Identify different forms of writing and characteristics – text, novel

· Novel – elements

· Research Report

· Letter Writing
· Use knowledge of characteristics of different forms to select appropriate materials for a specific purpose

· Research Report

· Letter Writing

· Knowledge of language structures
· Use knowledge of grammar and structure of words and sentences to understand readings

· Research Report 

· Letter Writing

· Story Maps

· Sketch to Stretch
· Use generalizations about spelling to pronounce words

· Observation of new vocabulary

· Vocabulary Building
· use knowledge of word origins to determine meaning of unfamiliar words

· consult dictionaries to confirm pronunciations and find meanings of above

· Word Book
· use thesaurus to expand vocabulary

· understand special words and terms – medieval in history

· Word Book

· Chapter Discussions

· Word List: Around the World

· Use of conventions
· using punctuation to help them understand what they read

· Observe students as they read
· use a variety of conventions of formal text to find and verify information
· Research Report
Writing:
· Grammar
· Use subordinate clauses correctly

· Adjective and adverb phrases correctly

· Letter

· Story Maps

· Research Report

· Sketch to Stretch
· Use positive, comparative, and superlative forms of adjectives correctly

· Use verb tenses consistently

· Letter

· Story Maps

· Sketch to Stretch

· Punctuation
· Use a colon before a list, between numbers in a time, after a greeting

· Research Report

· Spelling
· Apply generalizations about spelling to identify exceptions

· Word Book

· Word List: Around the World
· Use a variety of resources to confirm spelling of common exceptions

· Use of Computer for Letter Writing

· Word Use and Vocabulary Building
· Select words and expressions to create special effects

· Letter Writing
· Frequently introduce vocabulary from other subject areas

· Use homonyms correctly

· Letter Writing

· Visual Presentation
· Accurately use appropriate organizers

· Research Report

· Sketch to Stretch
· Integrate media materials into their writing to enhance their message

· Research Report

Oral and Visual Communication:
· Use of Words and Oral Language Structures
· Use a varied vocabulary … to add interest to their remarks

· Speak correctly observe grammar rules, consistent verb tense

· Skits
· Recognize and interpret figurative language in others, use it themselves

· Reading out loud

· Non-verbal Communication Skills
· Use tone of voice and gestures to enhance the message and help convince or persuade listeners in … presentations

· Skits
· Reading out Loud

· Group Skills
· Use constructive strategies in small-group discussions

· Think Pair Share

· Jigsaw
· Follow up on others’ ideas, recognize validity of different points of view

· Media Communication Skills
· Identify questionable strategies – i.e. exaggeration – used to influence 

· Identify various professionals involved in a media work, describe jobs

· Analyse and assess a media work, express considered viewpoint

· Create a variety of media works

Art
Drama and Dance:
Specific Expectations
· demonstrate understanding of ways of sustaining appropriate voice or character

· Skits

· create, rehearse, and present drama (and dance) works to communicate the meanings of poems, stories, etc. and other source material drawn from a wide range of cultures

· Skits

Visual Arts:
Specific Expectations

· Demonstrate understanding that shadows and shading create the illusion of a third dimension

· Photograph Art

Description of Outcomes:

What is it that you expect your students to know and be able to do?

Our goal is that by the end of this unit the students will be able to correctly identify the different elements of a story – such as plot, setting, character and theme. The students should also be able to define these terms, as well as apply them to a story. This leads to the students being able to correctly use, fill out, and complete plot graphs.

We also expect our students to learn (if they are not already aware) how to use a dictionary properly, and how to familiarize themselves with new, unfamiliar words.

We also expect our students to learn how to properly conduct research using available resources, including provided textbooks, textbooks from the library, as well as the computer and the internet.
The students will also be expected to be able to correctly write a letter, using appropriate language and format.
What do you hope your learners will accomplish?

We hope that our students will become interested in World War II. We also hope that the students will be able to apply this information by using it to write reports, and analyse how children like themselves might feel in the same situation. We also hope that the students will be able to learn about Judaism, and apply this as well. The students should be able to make comparisons between themselves, religions that they are aware of, and Judaism. 

We hope that they will be inspired to learn more about WWII, about the countries and people involved, and about the Jewish people. 
Students should be able to perform the skits on their own with assistance from the teacher. The students should be able to use voice and body language effectively to be able to communicate and demonstrate their understanding of this section of the novel. 
We hope that students will be able to compare and contrast different parts of the story with other ideas and other materials that they may be familiar with – for example comparing the basket within Number the Stars, and within Little Red Riding Hood.
The students should be able to accomplish the report set out for them in lesson 17. They should be able to use the correct format, and research and organize their materials and information properly. They should be able to accomplish this with minimal direction from the teacher, after the initial instruction.
The students should be able to identify the characteristics of a bully and how to recognize bullying after this unit is complete.
The students should successfully accomplish writing a letter that has a different author – one that is different from the students themselves. This means that the students will need to think about the ‘character’ they are taking on, the language that character would use, as well as how to use this perspective in their writing.

The students should throughout this lesson be able to increase their amount of participation within class. They should also be able to increase their reading skills as well as their vocabulary through daily practice.
Lesson Plans:
Lesson Plan #1: 

17. English Lesson 

23. Skit Script

      25. Skit Rubric

      26. Running Record

Lesson Plan #2:

      28. VIP Lesson

      35. Choosing Friends: Case Study #1
      36. Individual or Personal Values
      37. What is a Healthy Friendship?
      38. Comparing Your Own Values to Annemarie and Ellen’s
      39. Value Reflection
      40. VIP Rubric

Lesson Plan #3: 
      41. English Lesson

      47. Letter Rubric
      48. Writing Process for Letter
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	Subject/Course:      English
	Name:   Ms. Pullman, Mr. Willsie, Ms. Bairos

	Grade Level:   6
	Date:     Unknown

	Topic:     Reading Number the Stars
	Time:     40 minutes – as well as time the following 
              day if necessary to allow students time to 
              perform skits


	1. Instructional Expectations and Opportunities

      The grade 6 learners will:

	a) Expectations:

· Learn about Denmark during WWII
· Be able to define ‘rations’, and to explain why there was a need for the newspaper to be ‘underground’ – why it was illegal
· Be able to identify Denmark on a map
Reading

· Students will read along in the book while students read

· Students will also read, and memorize, their scripts

Writing

· Students are not doing any writing for this lesson, unless they wish to modify the ‘script’

Oral/Visual Communication – Speaking and listening

· Students will read the chapter out loud

· Students will listen to others read the chapter out loud

· Students and the teacher will engage in discussions on the chapter, as well as talking about a mind map and brainstorming ideas

· Students will also engage in acting out a skit – this will cover visual communication, as well as speaking and listening. 


	b) Opportunities

· Students will read the first chapter of Number the Stars out loud as a group – Teacher will read out loud one paragraph, then the teacher will pick students or volunteers to read a paragraph each out loud. 
· The teacher will then lead a discussion with the students about the chapter – what the significance is of the German soldiers stopping the girls, why foods are rationed, and why is the newspaper illegal?
· The teacher will then arrange the students in groups of four or five. The students will practice, and then act out a scene from the chapter. (Three girls run into the soldiers).

	2. Preassessment

	a) Learners:
· The class will consist of between 20 and 30 grade 6 learners. 
· Some may have different needs, such as learning disabilities, or be identified as gifted. 
· The teacher will provide copies of the script for students that have difficulty writing

· Books with larger print will be available for visually impaired students, as well as the book on cassette to help hearing impaired students. 



	b) Learning Environment:
· The teacher will begin by standing at the front of the classroom, and begin reading the novel.
· The teacher will sit in a chair at the front of the classroom (or on an unoccupied desk). This will help create an open and inviting atmosphere, and encourage students to participate.
· Students will read paragraphs individually, then work in groups of four or five to act out a scene.



	c) Resources:
· Lowry, Lois. Number the Stars, Houghton Mifflin Company, Boston, Massachusetts, United States of America. 1989. (Copies for each student)
· Paper                               Scripts for Students

· Paperclips or staples

· Maybe acetates               putting the script on overhead, perhaps the mind map,                

· Blackboard/Chalk            and discussion questions as well (or on blackboard)

· Notebooks/paper          For the Word Book

· Pencils

	3. Content
	4. Strategies

	a) Introduction
Teacher will ask the students what they know about WWII, and about Judaism. 
This will stimulate the students, and get them thinking. 
Their (possible) answers will give the entire class some background for the setting of the novel. 

· Defence of Pedagogical Decisions

· Piaget – Schemata, Disequilibrium 

· This discussion and mind map is aimed towards getting the students thinking about their previous knowledge. This will help to firmly establish what they know. The teacher may also introduce some new ideas to establish a basis before introducing them to new material (therefore putting them in a state of disequilibrium).

	a) Teaching Strategies
Mind Map

· The teacher will create a mind map on the board for WWII.

· The teacher will ask students, “What can you tell me about WWII? What have you heard about it?”

 Students may give such answers as:

· Nazi’s

· Hitler

· Germany

· Allies

· Axis

· Canada

· United States

· France

· Belgium

· The Nazi flag

· Red, white, and black

· Jews

· Concentration camps

· Ghettos

· 1930’s, 1940’s

· The teacher will ask students, “Okay, now what I want to look at is Judaism. What can you tell me about Judaism”

· Star of David

· Mecca

· (May lead to WWII, Concentration Camps)



	b) Establishing the Learning
Introduce the book, read the first chapter. This allows students to get practice reading, listening to how they read, and to experiment with voice play. They will also be able to hear how others read, and follow along in the text. This will improve their reading and listening skills.

Brainstorm reasons why the necklace is on the cover. This will stimulate the students’ thinking, and allow them to go more in depth with their learning of the text.

· Defense of Pedagogical Decisions:

· Learning Strategies

· This activity will elaborate on the information that has just been covered in the book, and make predictions about the necklace and what may happen in the book.
Students will then perform a scene from the first chapter. 

· This will allow the students to experience the text instead of simply reading it. They will be able to experience how the girls may have felt, giving deeper meaning and understanding to the text. 

	a) Teaching Strategies

The teacher will introduce the book to the students and begin reading the first paragraph. When the teacher is finished he/she will select volunteers from the class to read the subsequent paragraphs, stopping students periodically to discuss certain words or concepts to ensure that the students understand the material.

When finished, the teacher will then ask students why there is a necklace of a star on the front cover, and explain what it means for Judaism. Teacher will ask the students if there is any significance to the necklace, and why is it on the cover of the book?

Answers may include:

· Foreshadowing

· Representations of Judaism

· The Nazi’s dislike for anything Jewish

The teacher will then introduce the activity of performing a skit to the students. Scene selection may depend upon the teacher or students (choice), however for this lesson the students will perform the scene of the three girls running into the two German soldiers. 

Teacher will form groups of 4 or 5 students depending upon the class size. The teacher will then direct the students to reread this scene in the novel, to themselves. When finished, the teacher will explain that the students will perform this as a skit. Each student needs to be involved and have lines. Each student will choose a part, either Annemarie, Ellen, Kirsti, or one of the soldiers, and the group will be given several minutes to practise their lines. 

If necessary, the students will be given the rest of this period to practise, and may perform their skits the following day.

The students will then rearrange the classroom, moving desks to the side of the room to allow sufficient space to perform the skit.



	4. Strategies (continued)

	b) Consolidation of Learning:
After the students have performed the scene the teacher will then lead the class in a discussion as to the importance of this scene and the tone it sets for the rest of the novel.

· Ask the students about WWII, and about Judaism

· What have they learned about WWII and Judaism from this chapter?

· What do they think it might be like to live in a time like that?
· Ask students to discuss the first chapter

· What did they like?

· What do they think that meant? 
· (I.e. the two soldiers, why are they there, why are they important?)
· Students will write unfamiliar vocabulary in their wordbooks, along with the definition they find (in a dictionary).


	c) Application / Reaction:
· Students work in groups of 4 or 5 to perform a skit of a scene from chapter 1. They will discuss what tones they will use, how fast or slow they will speak, different props they might be able to use, as well as any stage directions they’ll want to use (such as running from one end of the class to the other.
· This will help students to realize the emotions in the novel, to experience what they’ve just read and so gain a deeper understanding of the novel. It will also allow the students to compare the girls in the novel to themselves, and their own lives.


	5. Assessment

	· Teacher will listen to students during their reading, and make notes in a running record for students according to improved skill in reading and voice intonations.
· These records can be used to monitor students’ progress in reading, and can help the teacher determine how well the chosen text, in this case Number the Stars, fits the classroom students and their abilities

· Teacher will observe students during the skit, and mark them according to intonations of voice, hand gestures, memorization of ‘script’, and use of group members. The teacher, and students, will have a rubric to refer to.

· The skit will, hopefully, be a sort of scaffold for the students. While they are familiar with skits, they are unfamiliar with the deeper implications of this particular scene. This skit will allow them to act out this scene, and hopefully gain a better understanding of how the girls in the text may have felt. 



	6. Reflections

	a) Learning Expectations


	b) Next Steps


Number the Stars Script
Annemarie – I’ll race you to the corner, Ellen! Ready?

Ellen – No, you know I can’t beat you – my legs aren’t as long. Can’t we just walk, like civilized people?

Annemarie – We have to practice for the athletic meet on Friday – I know I’m going to win the girls’ race this week. I was second last week, but I’ve been practicing every day. Come on, Ellen. Please?

Ellen – Oh, all right. Ready.

Annemarie – Go!

Annemarie and Ellen start racing down the sidewalk (the classroom).

Kirsti – Wait!

Kirsti is left behind. Annemarie and Ellen are laughing as they run. Annemarie looks up as she reaches the corner (end of the classroom). She stops laughing.

Soldier – Halt!
Kirsti is still back a bit (middle of classroom). Annemarie and Ellen are at the corner, and frightened. Two soldiers, two rifles, bots, helmets.

Soldier – Why are you running?

Annemarie – I was racing my friend. We have races at school every Friday, and I want to do well, so I …

Annemarie looks around, sees Ellen behind her. Soldier prods Annemarie’s backpack.

Soldier – What is in here?

Annemarie – Schoolbooks.

Soldier sneering – Are you a good student?

Annemarie – Yes

Soldier – What is your name?

Annemarie – Annemarie Johansen.

Soldier – Your friend – is she a good student, too?

Ellen, pale, big eyes.

Annemarie – Better than me.

Soldier – What is her name?

Annemarie – Ellen

Soldier – and who is this?

Kirsti walks up
Annemarie – My little sister

Soldier strokes her hair.

Kirsti – Don’t!
Soldiers laugh, speak to each other German
Soldiers – She is pretty, like my own little girl. Go home, all of you. Go study your schoolbooks. And don’t run. You look like hoodlums when you run.

The girls leave, and hurry home (towards back of classroom). On the way ...

Ellen whispers – I was so scared.

Annemarie whispers  – Me too.
Number the Stars – Skit Rubric
	
	Level 1
	Level 2
	Level 3
	Level 4

	Use of Voice
	· Voice was too quiet

· Voice was monotone
	· Voice was audible

· Voice had some changes in pitch
	· Voice was easily heard

· Voice matched the feelings of the character
	· Voice was easily heard

· Voice used pitch and tone effectively to enhance understanding 

	Use of Gestures
	· Student used no motions, or motions used didn’t fit the text


	· Student used some small motions


	· Student used  gestures and motions

· Gestures and motions fit the text
	· Student used gestures and motions effectively

·  Gestures and motions enhanced understanding of the scene

	Memorization of Script
	· Student did not know the script

· Made many mistakes


	· Student knew most lines

· Made three or four mistakes


	· Student knows most of the lines

· Makes one or two mistakes
	· Student knew all of the lines

· Student made no, or one, error

	Inclusion of Group Members
	· One or more students were not included/ had no lines


	· One student had no lines, or one or more students had very small parts


	· Most students had equal parts and lines (as much as possible)


	· All students had equal parts and lines (as much as possible)

· The students fit and used their parts well


Running Record Example:

	Student
	Number of mistakes per paragraph
	Types of mistakes made
	Voice (monotone, pauses)
	Additional Notes

	Student A
	
	
	
	

	Student B
	
	
	
	

	Student C
	
	
	
	

	Student D
	
	
	
	

	Student E
	
	
	
	

	Student F
	
	
	
	

	Student G
	
	
	
	

	Student H
	
	
	
	

	Student I
	
	
	
	

	Student J
	
	
	
	

	Student K
	
	
	
	

	Student L
	
	
	
	

	Student M
	
	
	
	

	Student N
	
	
	
	

	Student O
	
	
	
	

	Student P
	
	
	
	

	Student Q
	
	
	
	

	Student R
	
	
	
	

	Student S
	
	
	
	

	Student T
	
	
	
	

	Student U
	
	
	
	

	Student V
	
	
	
	

	Student W
	
	
	
	

	Student X
	
	
	
	

	Student Y
	
	
	
	

	Student Z
	
	
	
	

	Student AA
	
	
	
	

	Student BB
	
	
	
	

	Student CC
	
	
	
	

	Student DD
	
	
	
	


[image: image2.jpg]IIIIIIIIII




	Subject/Course: Language    
	Name: Lindsay Bairos, Crystal Pullman, Bryan Willsie  

	Grade Level:   6
	Date:  TBA  (Day 14)

	Topic:  Values, Influences and Peers   
	Time:     45 min lesson  


	5. Instructional Expectations and Opportunities

      The grade six learners will:

	c) Expectations:

Ministry of Education- Values, Influences and Peers (VIP):

This project is aimed at grade six students across Ontario.  Teachers use this program for students to learn how to become responsible citizens by developing the skills, knowledge and essential values in life.
· This program is going to be used when discussing Chapters 7, 8 and 9 because the importance of healthy friendships, decision-making and values is present within Number the Stars.

Writing:

· Use a variety of sentence types (e.g. questions, statements) and sentence structures (e.g. complex sentences) appropriate for their purpose.

· Use and spell correctly the vocabulary appropriate for this grade level

Reading:

· Read independently, selecting appropriate reading strategies (Chapter 7-9)
· Explain their interpretation of a written work, supporting it with evidence from the work and from their own knowledge and experience.

Oral and Visual Communication-Listening and Speaking:

· Contribute and work constructively in groups

· Use constructive strategies in group discussions (e.g. invite other group members to contribute; ask questions o clarify a point; negotiate to find a basis for agreement.


	d) Opportunities:
Students will have the opportunity to:

· Develop an understanding on the importance of values, and building healthy friendships.

· Learn about modern day values and healthy friendships.

· Work with the class and compare and contrast their values and friendships with Number the Stars, Annemarie and Ellen.

· Work individually and write a reflection based on their most important value and write why it is different or similar to Annemarie and Ellen’s values and healthy friendship.



	6. Pre-assessment

	d) Learners:
· The class will consist between 20 to 30 grade six learners. 

· Modification for special needs students would include large-print novel, book on tape, buddy-system (reading together), note-taking system (having a peer take notes for a special need student). Gifted students could assist in note-taking

· The handout, “Comparing Your Own Values to Annemarie and Ellen’s”, can be modified to meet the needs of certain students.  For example, the teacher can provide a list of Annemarie and Ellen’s values and then the student only has to think of values for themselves.


	e) Learning Environment:
· Classroom lecture style: Students are sitting in rows of three.

· Class discussion on values and friendships between WWII and modern day.

· Quiet setting when students write their reflections 

· Volunteers participating and sharing their reflections to the class. 

	f) Resources:
· Overhead on important values (from VIP Resource Guide)

· Overhead on “What is a Healthy Friendship?”

· Compare and Contrast Chart (handout for each student)

· Paper (For reflection on own values and how they are different or similar to Annemarie’s or Ellen’s.

· Lowry, Lois. Number the Stars, Houghton Mifflin Company, Boston, Massachusetts, United States of America: 1989.  (Copies for each student)

· Values, Influences and Peers. Resource Guide, Revised Edition. 1996



	7. Content
	8. Strategies

	d) Introduction (“ Hook”)
Case Study from VIP Resource Guide. Appendix 1

Students will brainstorm ideas as a class about “choosing friends.” 

Students are then going to discuss, “what is a healthy friendship?”
Defence: Lev Vygotsky stated that children learn through socially meaningful interactions.  When the grade six students are brainstorming and discussing healthy friendships, they are interacting with their peers and teacher.  They begin to build a classroom community.

	Teacher states, “This week, we read chapters 7, 8, 9 and these chapters emphasize the importance of family value and friendship.

A question and answer period with the class on what occurred in the chapters. (7 minutes)

Teacher asks, “What was important in these chapters according to Annemarie and Ellen?”  Is their friendship becoming stronger? Do you feel that Ellen is accepted into a family that is non-Jewish? 



	c) New Learning
According to the VIP Resource booklet from the Ministry of Education, “values are those qualities that an individual or a society considers important as principles for conduct and that are intrinsically worthwhile.”

-the word book will be used later on in the Unit as a spelling test.  The teaching strategy around the world spelling will be used as students focus and find meaning to difficult words throughout “Number the Stars.” 

Students will learn examples of different values that will be shown on an overhead. 
Defence: Scaffolding is represented when the examples of values are shown to the class.  In the Language Arts textbook, it states, “teachers serve as scaffolds when they model or demonstrate a procedure, guide children through a task, ask questions, break complex tasks into smaller steps and supply pieces of information.”
  During this lesson, supplying the class with information on values and answering and asking questions will benefit the grade six learners.  At this point in the lesson, the students should understand the importance of values.

They will also learn what healthy friendships and important values are in someone’s life.

When students are struggling with different all the values.  It is necessary to clarify any questions they may have.  This builds students self confidence because once they understand a particular concept, it is easier for them to relate and establish new learning.
Defence: It is essential for students to ask questions if they are having difficulty with certain topics.  Scaffolding is still occurring at this stage in the lesson because students gradually will gain the knowledge they need to understand the significance that vales truly have.

By learning and establishing different values, the students are creating an understanding of what is important to them.  They read the chapters in Number the Stars and realize how delicate life can be.  Family and friends are essential and students need to be aware of strong values and healthy friendships.

Defence: Piaget stated “that children construct their own knowledge from their experiences.
  The students will decide on what values are important in their lives.  This will provide the opportunity for all the students to think of different values they each possess.  Therefore, knowledge from their own experiences is presented.

Students should be aware of what values were set in place during WWII and how they are similar or different from modern day.  This will enhance their knowledge on their own value system and also create a stronger understanding of what Annemarie and Ellen went through as friends.

Defence: As students compare and contrast their values to Annemarie’s and Ellen’s, they begin to perform this lesson independently.  Vgotsky’s, Zone of Proximal Development (ZPD) has been met at this stage in their learning since ZPD is “the range of tasks that the child can perform with guidance from others but cannot yet perform independently.

A short reflection engages the student to become aware of their own value system.  They begin to understand the importance of maintaining healthy relationships and developing values that are essential to one’s life.  Defence: The students will reflect and write their own thoughts.  This is the final step in Bloom’s Taxonomy, evaluation.  The students should be able to compare and discriminate between ideas.
  The students are applying and evaluating knowledge to their own experiences, along with the novel, Number the Stars.

	a) Teaching Strategies

· Quote the VIP resource and clarify any difficult words. (e.g. intrinsically) 

· Ask students to take out their word books and write down “intrinsically”  “value” and “friendship.”  Then, they have to find the definition of those words.  

· Show different overheads on values and healthy friendships. 

- An overhead called, “Individual and Personal Values.” Appendix #2

-An overhead called, “What is a healthy friendship?” Appendix #3 

· Answer any questions students may have.

· Identify any values that students are having difficulty understanding.  For example in the values overhead it states, “a belief in the importance of cherishing one's first language and culture, as well as any other languages and cultures acquired.”  This can be compared to the values of Annemarie and Ellen.  Annemarie is best friends with Ellen, who is Jewish and wanted by the Nazis

· Participate in a class discussion on the values they believe Annemarie and Ellen hold.
· Also participate in a class discussion on the values that they hold in their own lives.  Students may use the values discussed in the overhead, however they are encouraged to think of different values that are only important to them. 

Teacher asks, 

“What do you think Annemarie and Ellen value most in their life?”

“What do you value most in your life?

              A chart will be created focusing on Ellen and Annemarie’s    

              values while comparing own student’s values. 

              Appendix # 4

Teacher asks, “Are a lot of Annemarie and Ellen’s values similar to your own values? 

Remember: WWII in comparison to modern day 2006 

Explain your reasoning.

Write a short reflection based on their most important value in their life.  They will describe why it is important and how it is similar and different from Annemarie and Ellen’s values.  (students are asked to pick only one value from their own life).  Appendix #5



	

	e) Consolidation of Learning:
· Once students write their reflections based on their own values and compare their values to Annemarie’s and Ellen’s, they have the choice to read aloud their reflection in class.

· They should know the importance of values, friendships and family.

· When completing this task, they should realize each others values and be able to identify differences between each other.

· Reading the reflection aloud is up to the students and the teacher will ask for volunteers. 


	f) Application / Reaction:
· Students will learn the importance of values and friendship.  They will discuss Annemarie and Ellen’s friendship and how they are best friends during a crisis in the world.

· Their reflections will benefit themselves and other students because they will begin to understand that values and friendships are essential in one’s life.

· The students will apply the knowledge that choosing friends is beneficial when establishing self-worth and confidence.



	7. Assessment

	· Reflections will be put in their unit portfolio.
Defence: A unit portfolio is beneficial to students because they can incorporate all the work they have done over a period of time.  Portfolios are also useful because students can self-evaluate.  Self evaluation is critical because students can understand what they have accomplished and what they still need to achieve.  Portfolios can also be used to showcase a student’s work.  During parent/teacher/student conferences, parents can see their son/daughters work.

-This novel study will include student portfolios.  The work they complete, individually and with groups will be incorporated into a unit portfolio.  Examples of students work from this unit includes:

             -scripts from skits

             -story maps from each week

             -sketch to stretch

             -reflection on values (Values, Influences and Peers lesson).

             -report on a European country 
             -compare and contrast chart with Little Red Riding Hood

             - letter writing
       From learning centers: Venn diagram, diagram, mind map.

*each student will only have one of the activities from the learning centers in their portfolio. 

· Question and Answer strategy which will be used during the discussion in the beginning of the lesson.  Students will be asked a question and they will respond orally.  Teacher will have track sheet stating student’s names and who has and has not contributed to this strategy throughout the unit. (From OCUP: Assessment Companion)
· The value reflection is going to be assessed using a rubric. Defence: Students and teachers can assess writing using rubrics.  “Rubrics make the analysis of writing simpler and the assessment process more reliable and consistent.”
   




Appendix #1

Choosing Friends: Case Study 1

“Oksana and her parents have moved to a different house and she has to go to a new school. When she goes to her first class, she feels awkward because she doesn't know anyone. In the schoolyard at recess, Oksana talks to some students who appear to be very popular. However, they also seem rather rough; they bully other students and use coarse language. These students ask Oksana to come with them to the mall after school.” 

Brainstorming: What should Oksana do?”

· ________________________________

· ________________________________

· ________________________________

· ________________________________

· ________________________________

Appendix #2

Individual or Personal Values

Some people find these values important in life:

· a belief in the importance of maintaining one's health and fitness 

· a belief in the importance of achieving one's personal potential 

· a belief in the importance of learning 

· self-discipline 

· trustworthiness 

· fairness 

· honesty 

· punctuality 

· kindness and generosity 

· compassion 

· open-mindedness 

· patience 

· courtesy 

· respect for others 

· respect for oneself 

· a belief in the importance of personal spiritual values 

· cleanliness 

· a belief in the importance of cherishing one's first language and culture, as well as any other languages and cultures acquired 

Appendix #3
What is a Healthy Friendship

· “Developing and maintaining friendships is an essential part of growing up.

· Adolescents' choice of friends strongly influences the way they think, act, and relate to others.” 

· It is very important that students examine the importance of friends in their lives.

· Students should broaden their perspectives and develop friendships with people who are different from their own.  For example:

· different backgrounds

· different abilities 

· Older or younger than they are

· Understanding others will help students learn more about themselves and they will appreciate individual differences.

· Students should explore both negative and positive aspects in which friends influence their decisions and behaviour.

· Students should become aware of personal responsibility and making choices for themselves.

Appendix #4

Comparing Your Own Values to Annemarie and Ellen’s

	Your Name _________________
	Annemarie and Ellen

	Value#1


	Value#1



	Value #2


	Value #2

	Value #3


	Value #3

	Value #4


	Value #4

	Value #5


	Value #5

	Value #6


	Value #6

	Value #7


	Value #7


Appendix #5

Value Reflection

Write a short reflection based on your most important value in your life.  You should describe why the value you chose is most important and how it is similar and/or different to Annemarie and Ellen’s values.  

Value Reflection Rubric
	Categories
	Level 1
	Level 2
	Level 3
	Level 4

	Knowledge and Understanding
- Knowledge of content (e.g. how important values are and what a healthy friendship involves).


	Demonstrates limited knowledge of content.
	Demonstrates some knowledge of content.
	Demonstrates considerable knowledge of content.
	Demonstrates thorough knowledge of content

	Thinking
- Use of processing skills. (e.g. forming conclusions when comparing student values to Annemarie and Ellen’s.


	Uses processing skills with limited effectiveness
	Uses processing skills with some effectiveness
	Uses processing skills with considerable effectiveness
	Uses processing skills with a high degree of  effectiveness

	Communication
-Organization of ideas. (written form: different paragraphs for new ideas etc).

- Use of conventions (e.g. grammar, spelling, punctuation, style and usage).


	Organizes ideas with limited effectiveness

Uses conventions with limited effectiveness
	Organizes ideas with some effectiveness

Uses conventions with some effectiveness
	Organizes ideas with considerable effectiveness

Uses conventions with considerable effectiveness
	Organizes ideas with a high degree of  effectiveness

Uses conventions with a high degree of  effectiveness

	Application
- Making connections between different value systems.  (e.g. comparing and contrasting different values and understanding healthy friendships).
	Makes connections between different value systems with limited effectiveness
	Makes connections between different value systems with some effectiveness
	Makes connections between different value systems with considerable effectiveness
	Makes connections between different value systems with a high degree of effectiveness
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	Subject/Course:    Language Arts  
	Name:   Bryan Willsie

	Grade Level:   6
	Date:  TBA

	Topic:     Letter Writing
	Time:     approximately 30 minutes


	9. Instructional Expectations and Opportunities

      The grade  6  learners will:

	e) Expectations:

• communicate ideas and information for a variety of purposes (to inform, to persuade, to explain) and to specific audiences (e.g., write the instructions for building an electrical circuit for an audience unfamiliar with the technical terminology);

• use a variety of sentence types (e.g., questions, statements) and sentence structures (e.g., complex sentences) appropriate for their purposes;

• revise and edit their work in collaboration with others, seeking and evaluating feedback, and focusing on content, organization, and appropriateness of vocabulary for audience;

• proofread and correct their final drafts, focusing on grammar, punctuation, spelling, and conventions of style;

• use and spell correctly the vocabulary appropriate for this grade level;

• use correctly the conventions (spelling, grammar, punctuation, etc.) specified for this grade level 

– use verb tenses consistently throughout a piece of writing;

– use a variety of resources (e.g., computer spell check) to confirm spelling of common exceptions to spelling patterns;

– use homonyms correctly;



	f) Opportunities:
The students will have the opportunity to think about what may have happened after the story line of the book had ended and will be able to write a letter to either Anne-Marie or Ellen after Ellen has arrived in Sweden.



	10. Preassessment

	g) Learners:
The class will contain between 20 and 30 grade 6 students of varying learning styles and learning capabilities



	h) Learning Environment:
The students will be in the classroom organized in groups



	i) Resources:
The students will require lined paper to create a rough draft and then will need to use a computer to complete their good copy of the assignment. They may also use the book Number the Stars for ideas about what to write.

	11. Content
	12. Strategies

	g) Introduction
· Pedagogical Defence

By giving the students a choice of what point of view they want to write from I will be able to allow them more creative control as well as allow for a wider diversity of writing. This will hopefully make this assignment more aesthetic and create a more positive classroom environment for the students to work in. The students will also be able to show that they are able to create a friendly latter. This letter will be in the form of a pen-pal letter. By giving the students a specific format with a rubric I will ensure that the students know what is expected of them in this piece of writing.

	d) Teaching Strategies
Today we are going to write a letter. What I would like you all to do is to think about the relationship between Annemarie and Ellen. What you will do is write a letter pretending to be either Ellen or Annemarie writing to the other of the two after Ellen has arrived in Sweden.



	e) Establishing the Learning
· Pedagogical Defence


By having the students create a word web I will be appealing to students that have a more logical-mathematical learning style as well as a more visual learning style. This also helps students to organize the information they want to use in their letters.
 By following the writing process and having students allow peers to review their work everyone will have a chance to edit a paper and will be able to see what common errors are usually made and will have a more critical way of thinking the next time they are writing a paper.

This process will also allow plenty of time and a well laid out structure for high needs students which may not be able to visualize the end product and may not be able to concentrate on just writing a letter. It gives small stages which will ensure they are changing what they are doing throughout the completion of the assignment.


	a) Teaching Strategies
Please take out a blank piece of paper. We are going to create a word web. I want everyone to create a circle in the centre of the page and put two branches off of it. In the centre of the circle write the name of the book, at the end of each branch put a new circle, put one of the girls names in each of the two circles. Now think of things each girl may want to tell each other if writing a letter and create your web. 

When you have completed your word web I want you to choose one of the girls and write to them as if you are the girl you did not choose. So if you want to write to Ellen you must pretend to be Annemarie. After writing the letter get a friend to look over it for spelling errors then begin your final draft on the computer. Make sure to use the grammar and spell check on the computer before you print it off, and be sure to put your name on your work.



	8. Strategies (continued)

	h) Consolidation of Learning:
This assignment will not only build the students writing skills and ensure that they know the writing process but will also ensure that they are knowledgeable about the events that took place in the class novel study.


	i) Application / Reaction:
The students will be able to use this process for creating a piece of writing every time a writing assignment is given and will be able to create a stronger piece of writing which is created through the use of the points and ideas created in the word web.



	9. Assessment

	This piece of writing can be used to assess where the students are in their writing skills as well as their reading comprehension skills. This will be put in a portfolio with their other pieces of writing so that I am able to track the progress each student is making in their writing capabilities.
The writing itself will be assessed using a rubric which is attached as appendix #1


	10. Reflections

	c) I - Learning Expectations
d) II - Opportunities


	e) Effectiveness


	f) Next Steps



Appendix #1

	Letter Rubric

	Use of Writing
 Process
as found in hand-out 
	Writing Process was not followed
(1 stage)
	Some stages
of the writing 
process are 
evident
(2-3 stages)
	Most stages 
of the writing 
process evident
(4-5 stages)
	All stages of the writing process evident
(all 6 stages)

	Use of the 
pen-pal letter 
format
1. return address
2. greeting
3. 3 or more paragraphs
4. closing
5. salutation and name
	Two 
characteristics
Included
	Three
characteristics
included
	Four
characteristics
included
	All five 
characteristics included

	Proof of revision
 and editing
	No rough draft
included

No proof of revision

Many errors in
final draft
	Rough draft
included

Little proof of
revision

Many errors in final draft
	Rough draft
included

Revision evident in final copy

few errors
	Rough draft
 included

Revision and 
editing evident
in final copy

No errors

	Accuracy in relation
to the book
	Names and 
facts in book
used 
improperly or
not seen at all
	Names and 
facts in book
used rarely
and improperly
	Names and
facts in book
used rarely but
accurately
	Names and
facts in book
used often and
accurately


Appendix #2

Writing Process for a Letter
1. Gather and organize information for the letter. Students participate in prewriting activities, such as brainstorming or clustering, to decide what information to include in their letters. If they are writing friendly letters, particularly to pen pals, they also identify several questions to include.


2. Review the friendly or business letter form.  Before writing the rough drafts of their letters, students review the friendly or business letter form.


3. Draft the letter.  Students write a rough draft, incorporating the information developed during prewriting and following either the friendly or the business letter style.


4. Revise the letter.  Next, students meet in a writers group to share their rough drafts, receive compliments, and get feedback. They make changes based on the feedback in order to communicate more effectively.


5. Edit the letter.  Students edit their letters with a partner, proofreading to identify errors and correcting as many as possible. They also make sure they have used the appropriate letter format.


6. Make the final copy of the letter.  After making all the mechanical corrections, students recopy or edit and format if word-processing their letters and address envelopes. The teacher often reviews how to address an envelope during this step, too.

Appendix #3

	
	Friendly Letter Form
	 
	

	 
	 
	
	 
	 

	
	 
	
	Street
	Return
Address

	
	 
	
	City, Province
	

	
	 
	
	Postal Code
	

	
	 
	
	Date
	Date

	
	 
	
	 
	

	Greeting
	Dear
	,
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	Your friend,
	Complimentary
Closing

	
	 
	
	Signature
	

	
	 
	
	 
	

	
	 
	
	 
	

	
	 
	 
	 
	

	
	
	
	
	


Around the World Spelling Activity:
This activity involves the entire class.  Step-by-step procedure to this game includes:

1.  Collecting all the student word books.

2.  Making a list of some of the words.

3.  Ask all the students to stand.

4.  Call upon the first student.

5.  Say the first vocabulary word.

6.  If the student spells the word correctly, he/she stays standing.

7.  Next word is given to the second student, if that student spells the word incorrectly,      

     he/she then sits down.

8.  The same word is given to the next student.

9.  Repeat the process until one student is standing.


This activity will benefit the grade 6 students because they will be exposed to vocabulary presented in Number the Stars.  Donald Graves states that, “Spelling is for writing.  Children may achieve high scores on phonic inventories, or weekly spelling tests.  But the ultimate test is what the child does under ‘game conditions,’ within the process of moving toward meaning” (Tompkins, et al, 2005. Pp. 433-434). It is important for children to learn to spell words for effective communication (Tompkins, et al., 2005. Pp. 434). This teaching strategy allows the students to communicate orally and to work together to spell new words.

The following list of words is an example from a grade six word book.

rucksack


congregation


confident (confidently)

soldier



plod (plodding)

dangerous

scurry (scurried) 

Nazi



difficult

resistance


impassive


anxious

halt



surrender (surrendered)
clumsy

trousseau


padlock


lattice (latticed)

swastika


courage (courageous)

churn (churning)

disdain (disdainfully)

belligerent (belligerently)
brusque


submerge (submerged)
Sabbath


tantalize

rabbi



Jew



exasperated

frantic (frantically)

embroider (embroidered)
implored

Seldom


outskirt


caustic

chrysanthemum

appliqué (appliquéd)

haste (hastily)

irritate (irritated)

relocate


brave

scamper (scampering)

rhythmic (rhythmically)
freedom


determine (determined)
hearse



engagement

mourners


typhus



pride

merriment



Inclusion of Special Needs:
Lesson Plan #1:

· Some may have different needs, such as learning disabilities, or be identified as gifted. 

· The teacher will provide copies of the script for students that have difficulty writing

· Books with larger print will be available for visually impaired students, as well as the book on cassette to help hearing impaired students. 

Lesson Plan #2:

· Modification for special needs students would include large-print novel, book on tape, buddy-system (reading together), note-taking system (having a peer take notes for a special need student). Gifted students could assist in note-taking
·  The handout, “Comparing Your Own Values to Annemarie and Ellen’s”, can be modified to meet the needs of certain students.  For example, the teacher can provide a list of Annemarie and Ellen’s values and then the student only has to think of values for themselves.
Lesson Plan #3:
· During the editing process students with special needs will be working with other students who will edit the essays and help the special needs students with grammar and spelling and with ideas for the letter. 
· More extensive word webs will be created for special needs students as well as computers for students that may have problems writing in hand or with seeing small print.
Learner Choice:
It is difficult to be specific as to how to include learner choice within this unit plan. Learner choice, we believe, is something to be determined, usually, within the class, as a class. This means deciding what the class feels should be included on a test, or should be marked for a presentation. 
For this unit plan we have included how each particular student will be able to choose what he/she will do within certain activities.

The first activity in which we feel it is possible to include learner choice is within the Photograph Art. This art activity requires the students to choose a scene from the novel and portray it in a black and white drawing using a pencil to create an outline and pencil lead shavings to add shade. This represents the history as most of it is recorded, in black and white still photographs. The students may choose any scene from the novel which they have read in class so far. They may choose to do a photograph of one person, or several, or a photograph of simply buildings and scenery.

The second activity that the students will have a choice in is the VIP lesson. Within this lesson, the students will have a choice of whose values they wish to compare with their own, either Annemarie, Ellen, or both of the characters. The students will also be given the choice of whether or not they wish to read their value reflections out loud to the class.
The next activity in which the students will have a choice is within the learning centres. Within the classroom learning centres will be set up, and for one particular day (day 20) the students will have to complete certain activities, depending on which centre they choose. The available learning centres will be: Characters (in which the students will complete a Venn diagram of the similarities and differences between characters of their choice, such as Annemarie and Ellen), Plot (in which the students will fill out a plot diagram in detail – the plot diagram will be explained to the class afterwards. Some students will be asked to share their plot diagrams, and all students will receive a copy of a plot diagram for them to fill out), Setting (where the students will draw a scene of their choice. Suggestions will be of Uncle Henrik’s place, the meadow near his house, and the nearby beach), and lastly Theme (the students will have a choice of which theme they wish to use to complete a mind map for. The suggestions for this are Freedom, Bravery, Honesty, and Friendship. The students will have to think about how the theme is shown in the novel, and which scenes and which characters the author uses to bring out that theme).
The students will also have a choice within the Letter Writing lesson. The students will be able to choose which girl they would like to take on, in order to write a letter as that girl. Who they determine they are going to be will determine which girl they are going to be writing to (for example if they choose to be Annemarie, they will then write to Ellen, or vice versa).

Throughout the unit the students will have the choice to volunteer to read given sections of the novel. They can choose to volunteer, or to pass when chosen for reading. In this manner the students can also choose which sections of the novel they wish to read out loud to the class. 
Assessment:

Lesson #1:

· Rubric: please refer to page 26
· Running Record of students’ reading abilities, please refer to pages 27-28 for an example
· Discussion: WWII and Holocaust, as well as Judaism
Lesson #2:

· Rubric: please refer to page 38
Lesson #3: 

· Rubric: please refer to page 44
Resources:

1. Bitton-Jackson, Livia. (1997). I Have Lived a Thousand Years: Growing Up in the Holocaust. Simon and Schuster Books: The United States of America.

· This resource is meant to be an informative children’s novel with information regarding the holocaust. This resource gives students an idea of what it was like for children like themselves growing up in the Holocaust. This is meant as an information resource for students who wish to further their education/learn more information in this area.

2. Britton, Tamara. (2004). The Countries: Denmark.  ABDO Publishing Company: 
· This resource is meant to be an informative children’s novel with information regarding the country of Denmark. This is meant as an information resource for students who wish to further their education/learn more information in this area.

3. Andersen, Ulla. (1982). We Live in Denmark.  Wayland Ltd.:  England.

· This resource is beneficial because this book incorporates actual Danish citizens talking about their lives in Denmark.  When the students need to write a report, this resource will help them understand the different traditions and customs that the Danish people embrace.

4. Bachrach, Deborah. (1998). The Resistance. Lucent Books, Inc.: The United States of America.
· The novel takes place in Copenhagen, Denmark.  This resource is an easy read which students can look at during their free time.  This resource can also be used for the reports the students have to complete.

5. Domnitz, Myer. (1986). Religions of the World: Judaism.  Wayland Limited: England.

· This resource pertains to the novel because Ellen Rosen is a Jewish girl who faces the struggles of Nazi occupation in Denmark.  This book discusses the religion, Judaism very briefly.  Having this book in the class will be helpful because students can learn about this religion and understand the Rosen’s customs in Number the Stars.

6. Glencoe Online: Literature. Genre Study: The Short Story. [Online] http://www.glencoe.com/sec/literature/course/course1/unit/shortstory.shtml. Copyright Date: Unknown. Date Accessed: 03/13/05.
· This resource provided a plot line for students to use to keep track of the main events in the novel.
7. Grant, R.G. (1998). The Holocaust. Raintree, Steck-Vaughn Publishers: The United States of America

· This resource is meant to be an informative children’s novel with information regarding the holocaust. This is meant as an information resource for students who wish to further their education/learn more information in this area.
8. Hintz, Martin.  (1994)  Enchantment of the World:  Denmark.  Children’s Press: Chicago.  

· This resource discusses and describes Denmark.  It explores the traditions and customs, along with a modern day look at Denmark.  This resource pertains to Number the Stars because the students can compare Denmark during World War II to today.

9. Kallen., Stuart. (1994). The Holocaust, 1940-1944. Abdo & Daughters: The United States of America.

· This resource is meant to be an informative children’s novel with information regarding the holocaust. This is meant as an information resource for students who wish to further their education/learn more information in this area.

10. Kallen, Stuart. (1994). Bearing Witness: Liberation and the Nuremburg Trials. Abdo & Daughters: The United States of America.

· This resource is meant to be an informative children’s novel with information regarding the holocaust. This is meant as an information resource for students who wish to further their education/learn more information in this area.

11. Kjersgaard, Erik. (1974). A History of Denmark.  The Royal Danish Ministry of Foreign Affairs:  Denmark.

· This resource is a more difficult read than the other Denmark books.  However, students who want to gain more knowledge and strengthen their reading skills should look at this resource.

12. Levine, Ellen. (2000). Darkness over Denmark: The Danish Resistance and the Rescue of the Jews. Holiday House: The United States of America.

· This resource is meant to be an informative children’s novel with information regarding the Denmark and the role the Danish Resistance played in the Holocaust, as well as how Denmark helped to rescue many Jews that would have been victims of the Holocaust. This is meant as an information resource for students who wish to further their education/learn more information in this area.

13. Lobel, Anita. (1998). No Pretty Pictures: A Child of War. Avon Books, Inc: The United States of America.

· This resource is meant to be an informative children’s novel with information regarding the war. This will also give students an idea of the effect war can have on children. This is meant as an information resource for students who wish to further their education/learn more information in this area.

14. Lowry, Lois. (2000). Gathering Blue. Walter Lorraine Books, Houghton Mifflin Company: The United States of America.

· This resource is intended for students that liked Lois Lowry as an author, for example her writing style. Students that enjoy the novel Number the Stars may also wish to read this book.

15. Lowry, Lois. (2005). Gooney Birth and the Room Mother. Walter Lorraine Books, Houghton Mifflin Company: The United States of America.

· This resource is intended for students that liked Lois Lowry as an author, for example her writing style. Students that enjoy the novel Number the Stars may also wish to read this book.

16. Lowry, Lois. Number the Stars, Houghton Mifflin Company: Boston, Massachusetts, United States of America. 1989. 
· This resource is intended for students that liked Lois Lowry as an author, for example her writing style. Students that enjoy the novel Number the Stars may also wish to read this book.

17. Lowry, Lois. (1997). Stay! Keeper’s Story. Houghton Mifflin Company: The United States of America

· This resource is intended for students that liked Lois Lowry as an author, for example her writing style. Students that enjoy the novel Number the Stars may also wish to read this book.

18. Lowry, Lois. (1996). See You Around, Sam! Houghton Mifflin Company: The United States of America.

· This resource is intended for students that liked Lois Lowry as an author, for example her writing style. Students that enjoy the novel Number the Stars may also wish to read this book.

19. Lowry, Lois. (1993). The Giver. Houghston Mifflin Company: The United States of America.

· This resource is intended for students that liked Lois Lowry as an author, for example her writing style. Students that enjoy the novel Number the Stars may also wish to read this book.

20. Lowry, Lois. (2003). The Silent Boy. Dell Laurel-Leaf, Random House Children’s Books, Random House: The United States of America.

· This resource is intended for students that liked Lois Lowry as an author, for example her writing style. Students that enjoy the novel Number the Stars may also wish to read this book.

21. McCann, Michelle. (2003). Luba: The Angel of Bergen-Belsen. Tricycle Press Berkeley: Canada.

· This resource is meant to be an informative children’s novel with information regarding the holocaust. This will give the students an idea of the sort of people that were willing to help the Jewish community during this difficult time. This is meant as an information resource for students who wish to further their education/learn more information in this area.

22. Pearlman, Mickey. (1996). A Place to Call Home. St. Martin’s Press: The United States of America.

· This resource is meant to be an informative children’s novel with information regarding the Jews and the holocaust. This is meant as an information resource for students who wish to further their education/learn more information in this area.

23. Shuter, Jane. (2000). Auschwitz. Reed Educational and Professional Publishing: The United States of America.

· This resource is meant to be an informative children’s novel with information regarding the holocaust and concentration camps. This is meant as an information resource for students who wish to further their education/learn more information in this area.

24. Tompkins, Gail., Bright, Robin., Pollard, Michael., Winsor, Pamela.  (2005) Language Arts: Content and Teaching Strategies.  Pearson Education Canada: Toronto.

· The language arts textbook is a useful resource when creating this novel study because it provides information about different teaching strategies, theories and theorists.  Also, the six language arts strands are described in this textbook and this unit is structured around the strands.

25. Watts, Franklin. (1985). I am a Jew.  Franklin Watts Inc: New York.

· Ellen Rosen in the novel is Jewish and it is beneficial for the students to learn the customs of different religions.
Defence:

The pedagogical defences for our choices are included within our lesson plans.

Lesson Plan #1:

· Please refer to pages 17 - 19
Lesson Plan #2:

· Please refer to pages 30 - 34
Lesson Plan #3:  
· Please refer to pages  41 - 43
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