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In the education system today a great variety of students exist – indeed no two students are exactly the same. Today school classrooms have what may be considered to be regular students, but they also include an increased number of students with different disabilities, as well as gifted students. The education system now follows the theory of inclusion, after using segregation for many years.

This theory of inclusion of course involves having these students with disabilities in the same classrooms as students without disabilities. They do the same work (with specific modifications), and are taught by the same teacher. Teachers therefore need to be aware of the different disabilities they may encounter in the classroom, strategies to help these students deal with their limitations, and ways of modifying lesson plans to make them more accommodating for students with disabilities.

As mentioned, there are many sorts of children that require special education – from gifted students, to learning disabled students, to auditory impaired students, to students that have problems regarding information process or motivation. 

In my (practicum) school there are many students with disabilities, and I am choosing to do this assignment on a student in my practicum classroom. This student, I’ll call him James, has a learning disability. Specifically, James has the learning disability called dysgraphia.
Dysgraphia is described as, “[A] neurological disorder characterized by writing disabilities. Specifically, the disorder causes a person's writing to be distorted or incorrect. In children, the disorder generally emerges when they are first introduced to writing. They make inappropriately sized and spaced letters, or write wrong or misspelled words, despite thorough instruction. Children with the disorder may have other learning disabilities, however, they usually have no social or other academic problems. Cases of dysgraphia in adults generally occur after some trauma. In addition to poor handwriting, dysgraphia is characterized by wrong or odd spelling, and production of words that are not correct (i.e., using "boy" for "child"). The cause of the disorder is unknown.” (National Institute of Neurological Disorders and Stroke).

As the quote mentions above, dysgraphia is recognizable through illegible printing and writing, inconsistencies in print vs. cursive and upper vs. lower case letters, and omitted or unfinished words. For many students this leads to a lot of problems in school. The illegible writing may be seen as a lack of attention to detail, or the teacher may believe that the student simply does not care about school or his/her work. In this case the teacher would likely reprimand the student, perhaps with punishment (such as detention), and would not try to find out the underlying cause or help fix it or accommodate for it.
For this learning disabled student many accommodations are, or rather can, be made. The theory surrounding dysgraphia provides several strategies for improving, or helping, the writing abilities of the student with dysgraphia. Many of these strategies were mentioned in class during the Learning Disabilities presentation, made by myself. These strategies include: allowing a tape recorder in class, the use of a word processor (such as a typewriter or computer), giving oral tests (opposed to written tests), note takers, providing notes or outlines (when they wouldn’t normally be provided), and providing alternatives to written assignments – such as audio-taped reports. 
The student in my practicum displays many of the aforementioned difficulties. In James’ writing, which is nearly illegible, many the words are unfinished, and usually don’t even resemble the words that they are meant to be. It is difficult to know if he has any additional problems – such as spelling or grammar difficulties - as it is almost impossible to get past his writing disabilities. He takes much longer to write things than many of the other students, however he does have very good ideas – it is simply more difficult for him to express them.
I usually don’t even realize that James has any sort of disability. Verbally, he communicates perfectly. He knows what he wants to say and how he wants to say it. He is intelligent and has no problems doing any sort of verbal work. However, most verbal work requires some written component – such as speeches. 
Many of the students in my practicum school participated in writing and performing their own speeches this year. The main learning involved here is to be about public speaking and the art of persuasion. However, in order to perform a speech well, it is necessary to research information and use it in your own words. The students also needed to then take that information and write their speech out, ensuring that it was of sufficient length. Many of the students then also put their speeches onto quote cards – for quick reference throughout their performance. James, however, has difficulty writing. So, even while he may be able to perform the speech well, perhaps even to memorize it, he had difficulty writing it out in the first place. 

To be more specific about how James’ disability affects him, I will use an example of a lesson that I, myself, used in my practicum classroom. I taught a Halloween oriented creative writing lesson (involving the teaching strategy RAFT – Role of the Writer, Audience, Format, and Topic) to my class on the very last day in October – Halloween. I read several Halloween stories out to the students, and introduced the teaching strategy RAFT. The students were to use the teaching strategy in order to write their own Halloween story/letter/ journal entry. 

When I asked James for his story, he had completed it and so he handed me a few sheets of his hand-written work. I, at that point, was unaware that he had any disability. I didn’t wish to insult him or belittle him, but his writing was completely illegible. Instead of talking to the teacher – I didn’t want James to get into trouble for not being that attentive to his work - I tried to mark the paper. My associate saw me, and realized how much trouble I was having. She then informed me of his disability. She also told me of the several different accommodations that had been made for him. These included handing him sheets, and allowing him to type things on the computer instead of writing them by hand.
I went to James and him if he would be willing to type his story up, which he agreed to – he was aware of his disability, and was perfectly happy to accommodate me. He brought out an electronic typewriter, and typed his entire story out. He plugged it into the computer, which automatically retyped what he had written into a word processor, and printed it out. I found out that the typewriter had been purchased specifically for him by the board (of education in Norfolk County), and had been given to him to help with his written communication.
On several other occasions I have marked spelling tests the students have written, and James’ was always very difficult to decipher. My associate has told me that while we allow him, or rather have him, write the tests with all of the other students, we don’t bother to attempt marking his tests. It’s good practice for him, to be in the test situation and to actually write tests, but rather too much to ask of him that his writing be legible – it’s not his fault that he has this disability.

Although it is true that it is not his fault that he is disabled in this way, he is still ashamed of it. This causes him to be very quiet most of the time. He seems withdrawn, but when spoken to he’s quite animated. He has few friends, although he does not seem to be lonely. It would seem that one effect that was not mentioned by different associations is problems with social interactions.

We don’t make any special accommodations when it comes to note taking – if James wants, he can of course use his typewriter. More often than not however he prefers to write, and as he can read his own writing that’s perfectly alright. 

As of recently, James has been practicing, increasingly, writing. The more he practices, the better his writing gets. Now his writing has become mostly legible, though he still mixes letters, and he does now keep to either cursive writing or printing, instead of mixing between the two. His letter sizes have also improved, instead of being an mix the sizes are fairly static now.

I believe that to improve his writing skills he really does need more practice. I also believe that a tape recorder might help him in future years – he can record the lecture given by the teacher or professor, or make his own notes while the teacher talks, and then write the notes out later in his own time. His typewriter is useful, and I believe if he used it more in class it would be more helpful. He often does not bring it to class, and hardly ever uses it. 
Another recommended treatment, according to the National Institute of Neurological Disorders and Strokes, may address either impaired memory or neurological problems. This treatment is designed to help at the site of the problem itself. This however I believe would be very difficult to try to address in the classroom – doctors would be better equipped to treat the student in this manner.
James may not be doing as well in school as he might be if he did not have this learning disability, however with the support of his school, school board, teachers and parents, I believe that he is achieving above what is expected of most learning disabled students. He tries very hard, and whatever accommodations are needed are made – such as allowing him opportunities to write tests (as opposed to ostracizing him by not allowing him such opportunities), and then not counting his spelling and grammar mistakes against him. 
James is a very pleasant student, and I believe that he will be able to succeed in his elementary and secondary education, if he is able to continue with his current motivation and desire to learn. 
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Assignment #3:

Application of Theory into Practice  

“Description of a Student or Classroom Situation in the Practicum”
1. Select an educational psychology topic studied in this course, for examples, “Motivation”, “Learning Theories”, “Information Processing”, “Multiple Intelligence”, and “Assertive Discipline”.

2. Research the topic; use outside resources and include the reference list.

3. Describe a classroom situation or a student in your practicum that illustrates the theory into practice.

4. Support your connection between theory and practice with actual descriptions of the student or situation

5. Analyze the situation or student further according to the application of the theory and determine further steps or strategies to implement to ameliorate or improve the learning situation.

Length: 7-8 pages typed-12 font

Due Date: March 9, 2006
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            Please attach to your assignment
	CATEGORY
	LEVEL 1
	LEVEL 2
	LEVEL 3
	LEVEL 4
	Marks

	A)  Description 
	(1.0)
	(2.0)
	(3.0)
	(4.0)
	

	
	Minimal description, just a few points
	Adequate description
	Detailed description
	Detailed and clear description
	

	A)  Use Course Content
	(1.0)
	(2.0)
	(4.0)
	(6.0)
	

	Demonstrates knowledge of course content (theories, issues, exceptionality profiles).
	Rarely
	Sometimes
	Usually
	Consistently 
	

	B)  Connections between course content and practice
	(1.0)
	(2.0)
	(4.0)
	(6.0)
	

	Co    Connects course content to effective teaching practices 
	Rarely
	Sometimes
	Usually
	Consistently 
	

	C) Connections to future 
	(0.50)
	(1.0)
	(2.0)
	(3.0)
	

	I       Indicates how this content will shape future teaching practices of the student teacher
	Rarely
	Sometimes
	Usually
	Consistently 
	

	D)   Presentation 
	(0.25)
	(0.5)
	(0.75)
	(1.0)
	

	      (i.e., readability, cohesiveness, grammar, spelling, references, 

maximum 2 pages)
	Numerous errors that affect readability and presentation
	Some errors that affect readability and presentation
	Competently presented

A few minor errors
	Professionally presented

No errors
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